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Preface

History is a matter of interpretation. Individual scholars rescue particular stories
from the hubbub of human experience, analyze patterns, and offer arguments
about how these events reflected or reshaped human society at a given moment.
This means that other historians might select different stories, perceive different
patterns, and arrive at contrasting interpretations of the same time period or even
the same event. All scholars use evidence, but the choice and interpretation of
evidence are to some extent an expression of professional judgment. History is
not separate from historians.

The goal of Major Problems in American History is to place meat on this bare-
bones description of how the study of the past “works.” Like most instructors,
we want students to learn and remember important facts, yet we also want to
make clear that historians sometimes disagree on what is important. And, even
when historians agree on which facts are noteworthy, they may disagree on what
a certain piece of evidence signifies. For example, scholars agree fifty-six men
signed the Declaration of Independence in 1776, but they debate why these
colonists felt compelled to take that dramatic step—and others did not.

The two volumes that comprise this book bring together primary docu-
ments and secondary sources on the major debates in American history. The pri-
mary sources give students evidence to work with. They represent a mix of the
familiar and unfamiliar. Certain documents are a must in any compilation for a
survey course because they had a powerful, widely noted impact on American
history, such as Tom Paine’s Common Sense (1776) or President Roosevelt’s first
inaugural address (1933). We have also selected pieces that evoke the personal
experiences of individuals, such as letters, sermons, speeches, political cartoons,
poems, and memoirs. There are accounts from European explorers, pioneer
women on the frontier, immigrant workers, soldiers, eyewitnesses to the terrors
of World War I, and children in rebellion against their parents during the 1960s.
These documents often show conflicting points of view, from the “bottom up,”
the “top down,” and various layers in the middle.
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The secondary sources in these volumes fulfill a different goal. They expose
students to basic historical debates about each broad period. Sometimes we focus
on classic debates, combining very recent essays with seasoned pieces by eminent
historians who set the terms of discussion for an entire generation or more.
Other times we have selected essays that do not disagree openly—but show
that young scholars are sometimes of different minds about the most revealing
approach to a subject.

Our purpose is to make contrasts as clear as possible for students who are just
learning to distinguish interpretation from fact and to discern argument within
description. In addition, the essays often make direct reference to the primary
documents. This allows students to examine how the historian uses primary
documents—fairly, or not. The students, therefore, can debate the use of sources
and the differing historical conclusions to which they may lead.

Volume II, prepared by Elizabeth Cobbs in collaboration with Edward J.
Blum, begins with Reconstruction and ends in the second decade of the
twenty-first century. This volume examines some of the catastrophic and trans-
formative events of the century, such as World Wars I and II. It looks as well at
the enduring themes of U.S. history, including the periodic waves of reform that
have defined the nation since its inception and the impact of changing technol-
ogies on workers, families, and industries. The transformation of gender expecta-
tions and race relations are highlighted throughout the volume.

This book follows the same general format as other volumes in the Major
Problems in American History series. Each chapter begins with a short introduction
that orients the student. After this, we include a section called “Questions to
Think About” to help students focus their reading of the subsequent material.
Next come seven to ten primary documents, followed by two essays that high-
light contrasting interpretations.

Headnotes at the start of the documents and essays help readers identify key
themes and debates. These headnotes show how documents relate to each other
and how the essays differ in perspective. Each chapter concludes with a brief
“Further Reading” section to tempt readers into further research. In addition,
at the start of the volume, we give suggestions on how to read sources and criti-
cally analyze their content, points of view, and implications. This introduction
encourages students to draw their own conclusions and use evidence to back
them up.

New to the Fourth Edition

The fourth edition makes several changes to previous editions. We have retained
many documents and essays that reviewers told us worked well in their survey
courses, but each chapter has also been updated to reflect the latest scholarship
and replace excerpts that instructors found difficult to use. Recognizing that
America’s story is getting longer with time (and some instructors minimize atten-
tion to Reconstruction in the second half of the survey course), Chapters 15 and
16 now bring American history up through the wars in Iraq and Afghanistan,
and the Great Recession that began in 2008. Heeding advice from professors
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around the nation, the fourth edition incorporates more voices of everyday folk.
Lastly, in the biggest change, we have included at least one document in every
chapter that reflects globalization: the ways that the experiences of people in
other parts of the world affected or paralleled those of Americans. Documents
and essays in the fourth edition highlight the connections between domestic
and world trends, consistent with recent initiatives in our profession to interna-
tionalize U.S. history.

All content is also available in MindTap, Cengage Learning’s fully online,
highly personalized learning experience. In MindTap, students will practice crit-
ical thinking skills relevant to each primary and secondary source in every chap-
ter. Learn more at www.cengage.com.
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Introduction: How to Read
Primary and Secondary Sources

College study encompasses a number of subjects. Some disciplines, such as mathe-
matics, are aimed at establishing indisputable proofs. Students learn methods to
discover the path to a single correct answer. History is different. Unlike math, it
is focused much more on interpretation.

Historians study and analyze sources to construct arguments about the past.
They generally understand there is no “right” answer, even if some arguments
are more reasonable than others. They search less for absolute truth than for un-
derstanding. A historical imagination is useful in creating these interpretations.
People in the past thought and acted differently from how we do today. Their
views of science, religion, and the roles of women and men—to cite only a few
examples—were not the same as our views. When historians create an argument
about the past, they must imagine and investigate a world unlike the one we
now inhabit. They must use empathy and suspend judgment to develop
knowledge.

The problems in U.S. history on which this text focuses, then, are different
from math problems. They are a series of issues in the American past that might
be addressed, discussed, and debated, but not necessarily solved. This text pro-
vides readers with two tools to grapple with these problems: primary and sec-
ondary sources. A primary source is a piece of evidence that has survived from
the period. Primary sources may include pictures, artifacts, music, and written
texts. They have survived in a number of ways. Archaeologists uncover shards
of pottery and other interesting trash when digging up lost civilizations; ethnol-
ogists transcribe campfire stories; and economists numerically measure past be-
havior. Historians, however, generally scrutinize surviving written sources. This
volume by and large uses written texts, from political tracts to private letters to
cartoons. Some of the documents are transcriptions, that is, texts written by
someone who noted what another person said. Sometimes the texts are memoirs,
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in which a person recounts an event they personally experienced long before.
On these occasions, you will see two dates: one that tells the year of the events
and a second in parentheses that tells the year in which the memoir was written.

Historians treat primary sources with caution. First of all, we consider whether
a source is really from the period under consideration. You might occasionally
read stories in the newspaper about paintings that had been attributed to famous
artists but were later discovered to be frauds by an unknown copyist. When the
fraud is discovered, the painting’s value plummets. The same is true of a primary
source. A letter alleged to have been written by George Washington clearly could
not reveal his innermost thoughts if it was forged in 1910. But we should also be
aware of the opposite: not all pieces of evidence have survived to the present. And
there may be inherent bias in one point of view surviving and another being lost.
The experiences of slaveholders, for example, were more commonly written and
published than those of slaves. Because slaves (and others, such as Native Ameri-
cans) were rarely given the opportunity to publish their thoughts, they have be-
queathed fewer written sources, many as transcriptions. As essential as transcriptions
are in reconstructing the past, we must be critical of them, too. Did the people
writing down the spoken words accurately set them to paper or did they edit
them and inject their own thoughts? In the case of memoirs, how much might
current events affect memories of the past?

Once we consider the validity of sources and understand that some were
more likely to survive than others, another reason to critique sources is that
they are not necessarily “objective” portrayals of the past. By nature, they are
points of view. Like anyone in a society, the writer of each primary source pro-
vides us with his or her viewpoint. It gives us a window through which to view
the world, complete with the blind spots of the author.

When we read about the American Revolution, for example, we will see
many different perspectives on the events leading up to the Declaration of Inde-
pendence. Those who opposed independence saw events very differently from
those who supported the movement. We have often read about advocates of
independence who saw the British government as a threat to American freedom.
They believed the thirteen colonies would be better off as one independent na-
tion. Americans for generations have viewed this as a truly heroic episode. But
others at the time did not think that independence was the correct course. A
substantial minority opposed independence because they felt more secure in the
British Empire. Countless members of Indian nations were suspicious of the in-
tentions of the American “patriots” and remained loyal to the king. African
American slaves were often leery of the aims of their patriot owners. The fact
that people had different viewpoints allows us to grapple with multiple perspec-
tives on the past.

When you are reading the documents in this volume, we urge you to look
at each one critically. We are certain that these are valid sources, not forgeries, so
your job is to ponder the implications of each document. Consider both the
document and its author. Who wrote or spoke the words in the document?
What was his or her reason for expressing those thoughts? Given the various
authors’ background and motivations, what were their perspectives and potential
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biases? How did they see the world differently from the way others did? And,
why do you think these different perspectives existed? Whose viewpoint do
you agree with most? Why?

It is not too much to say that the student of history is like a detective who
seeks clues to reveal the lives and events of the past.

In addition to primary sources, each chapter in this volume contains two
essays that represent what we call a secondary source. A secondary source is so
named because it is one step removed from the primary source. Secondary
sources are the work of historians who have conducted painstaking research in
primary documents. These essays represent some of their findings about the past.
You will notice that the writers do not necessarily reach similar conclusions as
one another. On the contrary, they illustrate differing opinions about which
events were important, why they occurred, and how they affect us today.

Hence secondary sources, like primary sources, do not provide us with un-
contestable “truth” even when based on verifiable facts. Rather, historians’ con-
clusions vary just as your ideas about the documents might differ from those of
someone else in your class. And they differ for a number of reasons. First, inter-
pretations are influenced by the sources on which they depend. Occasionally, a
historian might uncover a cache of primary sources heretofore unknown to other
scholars, and these new sources might shed new light on a topic. Here again
historians operate like detectives.

Second and more important, however, historians carry their own perspec-
tives to the research. As they read secondary sources, analyze primary texts, and
imagine the past, historians may develop arguments that differ in emphasis from
those developed by others. As they combine their analyses with their own per-
spectives, they create an argument to explain the past. Personal point of view and
even society’s dominant point of view may influence their thinking. If analyzing
sources resembles working as a detective, writing history is similar to being a
judge who attempts to construct the most consistent argument from the sources
and information at hand. And historians can be sure that those who oppose their
viewpoints will analyze their use of sources and the logic of their argument.
Those who disagree with them—and that might include you—will criticize
them if they make errors of fact or logic.

The essays were selected for this text in part because they reflect differing
conclusions. For example, why did the United States intervene in World War
I? For decades, historians have given us a number of answers. Some have said
that Woodrow Wilson foolishly broke with a tradition of non-entanglement
dating back to George Washington. Others say that Wilson wisely recognized
that a changed world required changes in America’s international role.

Or what are we to make of the 1950s? Some historians have celebrated this
period as a flowering of American prosperity, unity, and democracy. Others have
noted that only whites could vote in many parts of the South, and McCarthyism
suppressed freedom of conscience and personal choice. Or how do we now
make sense of the Vietnam War, five decades after the first American troops
landed? Was it “a terrible mistake” that undermined confidence in the United
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States in the words of one of its architects, or was it, in President Ronald
Reagan’s words, a “noble cause”?

An important question left unanswered in all of these chapters is what you
think is the correct interpretation. In the end, you may not agree completely
with any of the essayists. In fact, you might create your own argument that
uses primary sources found here and elsewhere and that accepts parts of one essay
and parts of another. Once you do this, you become a historian, a person who
attempts to analyze texts critically, and is personally engaged with the topic. If
that occurs, this volume is a success.

When we discuss the discipline of history with friends and strangers, we typ-
ically get one of two responses. The first is something like “I hated history in
school.” The other is something like “history was my favorite subject.” Invari-
ably the people who hated history refer to the boring facts they had to memo-
rize. Those who loved history remember a teacher or professor who brought the
subject alive by imaginatively invoking the past.

As we have tried to show, history is not about memorizing boring facts but
rather an active enterprise of thought and interpretation. Historians are not rote
learners. Instead, historians are detectives and judges, people who investigate, in-
terpret, and reimagine what happened. They study the past to understand the
world in which we live today. Facts are important, but they are building blocks
in a larger enterprise of interpretation.

In sum, our intent is to show how primary and secondary sources can aid
you in understanding and interpreting major problems in the American past.
We also aim to keep that group of people who hate history as small as possible
and expand that group who embrace history with passion. Frankly, the latter are
more fun.
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CHAPTER 1

Reconstruction

Many nations that have a civil war end up having more civil wars. The reasons for the
originating conflict are often unresolved. In the case of the United States, the epic strug-
gle from 1861 to 1865 did not lead to another full-blown military encounter. Instead,
the states that had seceded were quickly reincorporated into the legal fold of the nation;
Confederate leaders and civilians were reconstituted as citizens; and the key political
problems that caused the war—slavery and its future in the territories and states—were
resolved. Three new constitutional amendments transformed the nation’s founding
document to make certain of this final point. The questions for Reconstruction were
many, but the central ones were how would the United States avoid another violent
war? What would be the status of people formerly owned by other people? What would
be the status of those who had committed treason against the government? How would
the nation develop economically and territorially into the West now that slavery was not
an option?

Even before the Civil War ended, President Lincoln and congressional leaders puz-
zled over how best to reintegrate the people of the South into the Union. Before he was
assassinated, President Lincoln proposed a “10 percent plan,” which would have allowed a
state government to reestablish itself once one-tenth of those who had voted in 1860 took
an oath of loyalty to the United States. Radicals in Congress were appalled by the seem-
ingly lenient plan and pushed through their own bill, which increased the proportion to
one-half of the voters who were required to swear that they had never supported secession.
Lincoln’s assassination cut short this increasingly scathing debate and drastically altered the
mood of Reconstruction.

Political disagreements over Reconstruction policy were vast, and the strategies advo-
cated were so varied that Reconstruction took a crooked road. As approaches to rebuilding
the South shifted, the hopes among some to transform Southern society grew and then were
dashed. Despite important legal precedents that were made in the era, many of the social,
political, and economic conventions that had characterized antebellum society endured after
Reconstruction ended. Eventually, the racial system of segregation came to replace the sys-
tem of slavery.

Although people differed on what was the best policy for Reconstruction, everyone
agreed that the Confederate states were in dire straits and the primary goal of
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Reconstruction was to reincorporate those states politically and socially into the Union.
The war had devastated the South: cities lay in ruins; two-thirds of Southern railroads
had been destroyed; and at least one-third of its livestock had disappeared. Likewise, the
abolition of slavery unalterably transformed Southern society at the same time that it
gave hope to people freed from their bondage. With Andrew Johnson, a Democrat before
the war, becoming president after Lincoln’s assassination, congressional Republicans
struggled to determine how Reconstruction would function. Johnson looked to placate
Southern whites, which infuriated many Republicans. After the Republican Party won
a resounding victory in the elections of 1866, Congress reconvened in 1867 and set out
to punish rebellious Southern whites while offering more rights and freedoms to African
Americans.

While politicians in Washington engineered Reconstruction, Southerners forged new
social conventions that would also be extremely important in the future. The lives of former
slaves changed dramatically changed, and freed women and men expressed their under-
standing of freedom in a variety of ways. Significantly, many African Americans played
important roles in the new Republican Party of the South, and by 1868 black men were
seated for the first time in Southern state legislatures. These political gains, however, were
short-lived. In spite of the electoral successes of African Americans, the Democratic Party
enjoyed increasing political success in the South as former Confederates eventually had their
political rights restored. Changes in the electorate in conjunction with intimidation shifted
the trajectory of Reconstruction once again as radical transformation was replaced with a
movement toward the white South’s goals for reclaiming the world they had known before
the Civil War.

When Reconstruction ended is hard to say. Perhaps it was when the last Southern
states reentered the union in 1870. Perhaps it was after the 1876 presidential election.
Perhaps it was not until 1898 when former foes fought together in the Spanish-American
War. If Reconstruction meant finding an equitable solution to the tragedy of slavery,
then perhaps Reconstruction is not yet over. In any event, interest in Southern problems
waned considerably in the North in 1873, when the nation was rocked by a financial
panic that led Americans into a depression lasting six years. Scandal and depression
weakened the Republican Party. Then the Supreme Court gutted much of the civil rights
legislation. In many ways, Americans of the twentieth century lived in the shadow of
Reconstruction, and it was for that reason that D.W. Griffith’s cinematic marvel The
Birth of a Nation (1915) was not a story of the American Revolution. It was a tale of
American Reconstruction.

QUEST IONS TO TH INK ABOUT

What were the failures of Reconstruction and what were its successes? Why did
it collapse, to the extent that it did? How successful was the Union in reincor-
porating the Southern states and people? Did Reconstruction come to an end
primarily because the North abandoned it or because it was opposed by the
white South? How did African Americans feel about the possibilities and the
terrors of Reconstruction?

2 MAJOR PROBLEMS IN AMERICAN HISTORY
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DOCUMENTS

The first three documents represent the diversity of feelings at the end of
the war regarding the federal government and rights for African Americans.
Document 1 is an oration given by William Howard Day, an African Ameri-
can minister, in 1865. Notice how—unlike African Americans before the
Civil War—he now celebrated the federal government. Day proclaimed the
Fourth of July as “our day,” the United States as “our nation,” and Washing-
ton, D.C., as “our capital.” In the South, though, many whites opposed the
federal government and wanted to keep former slaves as second-class citizens.
Document 2 is a song from the South where the white vocalist proclaims his
hatred for the federal government. In law, many Southern states enacted
“black codes” immediately after the war, one of which is given in document
3. This example from Louisiana in 1865 illustrates the many ways in which
the rights of “freedom” were abridged. The next four documents show con-
trasting agendas in the North. In document 4 Thaddeus Stevens, a Radical
representative in Congress, argues for passage of the Reconstruction Act of
1867 because he believes that only an unfaltering federal presence will prevent
“traitors” from ruling the South. Document 5 provides pictorial views of Re-
construction. On one hand, there is Andrew Johnson’s embrace of Southern
whites; on another, there is federal endorsement of difference and diversity.
Note in the Thanksgiving depiction how women and men of various back-
grounds share a moment of social equality. In document 6, however, Eliza-
beth Cady Stanton draws attention to rights that went largely overlooked
during the era: women’s rights. The next two documents show frustrations
with the civil rights agendas of Reconstruction. Documents 7 and 8 show
the possibilities and perils of Reconstruction. The first showcases how efforts
to educate former slaves after the war brought some northern African Ameri-
can women to the South and how the experience altered their perspectives.
Document 8 is the testimony of a freed woman about the violence of the Ku
Klux Klan. The final document details sectional feelings at the end of the cen-
tury. Document 9, “The Blue and the Gray,” expresses the hopes for North–
South reconciliation in the form of mutual love and respect for white Union
and Confederate soldiers.

1. William Howard Day, an African American
Minister, Salutes the Nation and a Monument to

Abraham Lincoln, 1865

… We meet under new and ominous circumstances to-day. We come to the
National Capital—our Capital—with new hopes, new prospects, new joys, in
view of the future and past of the people; and yet with that joy fringed, tinged,

Celebration by the Colored People’s Educational Monument Association (1865).

RECONSTRUCTION 3
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permeated by a sorrow unlike any, nationally, we have ever known. A few weeks
since all that was mortal of Abraham Lincoln was laid away to rest. And to-day,
after the funeral cortege has passed, weeping thoughts march through our hearts—
when the muffled drum has ceased to beat in a procession five hundred, aye, two
thousand miles long, the chambers of your souls are still echoing the murmur—and
though the coffin has been lowered into its place, “dust to dust,” there ever falls
across our way the coffin’s shadow, and, standing in it, we come to-day to rear a
monument to his blessed memory, and again to pledge our untiring resistance to
the tyranny by which he fell, whether it be in the iron manacles of the slave, or in
the unjust written manacles for the free….

Up to now our nation,… [t]he shout of the freeman and the wail of the
bondman have, I repeat, always been heard together, making “harsh discords.”
Hitherto a damning crime has run riot over the whole land. North and South
alike were inoculated with its virus. It has lain like a gangrene upon the national
life, until the nation, mortified, broke in twain. The hand of slavery ever
moulded the Christianity of the nation, and wrote the national songs. What
hand wrote the laws of the nation and marked this National District all over
with scars? What hand went into the Capitol and half murdered Charles Sumner,
nature’s nobleman?…

All the heroes of all the ages, bond and free, have labored to secure for us the
right we rejoice in to-day. To the white and colored soldiers of this war, led on as
they were by our noble President and other officers, in the presence of some of
whom I rejoice to-day, are we indebted, in the providence of God, for our pres-
ent position. For want of time, I pass by any more detailed mention of the noble
men and their noble deeds. Together they nobly labored—together they threw
themselves into the breach which rebellion had made across the land, and thus
closed up that breach forever. And now, in their presence, living and dead, as
over the prostrate form of our leader, Abraham Lincoln—by the edge of blood-
red waves, still surging, we pledge our resistance to tyranny, (I repeat,) whether in
the iron manacles of the slave, or in the unjust written manacles of the free….

It is related in the diary of one of the writers of old that when the slave trade
was at its height, a certain vessel loaded with its human freight started under the
frown of God and came over the billows of the ocean. Defying God and man
alike, in the open daylight, the slave was brought up from the hold and chained
to the foot of the mast. The eye of the Omnipotent saw it, and bye and bye the
thunders muttered and the lightnings played over the devoted vessel. At length the
lightning leaped upon the mast and shivered it, and, as it did this, also melted
the fetter which fastened the black slave to it; and he arising unhurt, for the first
time walked the deck a free man.

Our ship of state, the Union, has for eighty years gone careering over the
billows; our slave has been chained to our mast in the open daylight, and in
the focal blaze of the eighteen centuries gone by, and we have hurried on in
our crime regardless alike of the muttering of the thunder and the flashes of
the lightning, until in one devoted hour the thunderbolt was sped from the
hand of God. The mast was shivered; the ship was saved; but, thank God, the
slave was free….
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2. A Southern Songwriter Opposes Reconstruction, c. 1860s

O, I’m a good old Rebel,
Now that’s just what I am,
For this “Fair Land of Freedom”
I do not care at all;

I’m glad I fit against it–
I only wish we’d won,
And I don’t want no pardon
For anything I done.

I hates the Constitution,
This Great Republic too,
I hates the Freedman’s Buro,
In uniforms of blue;

I hates the nasty eagle,
With all his brags and fuss,
The lyin’, thievin’ Yankees,
I hates ‘em wuss and wuss.

I hates the Yankee nation
And everything they do,
I hates the Declaration
Of Independence too;

I hates the glorious Union –
‘Tis dripping with our blood –
I hates their striped banner,
I fit it all I could.…

Three hundred thousand Yankees
Is stiff in Southern dust;
We got three hundred thousand
Before they conquered us;

They died of Southern fever
And Southern steel and shot,
I wish they was three million
Instead of what we got.

“O, I’m a Good Old Rebel,” c. 1860s.
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I can’t take up my musket
And fight ‘em now no more,
But I ain’t going to love ‘em,
Now that is sarten sure;

And I don’t want no pardon
For what I was and am,
I won’t be reconstructed
And I don’t care a damn.

3. Louisiana Black Codes Reinstate Provisions
of the Slave Era, 1865

Section 1. Be it therefore ordained by the board of police of the town of Opelousas.
That no negro or freedman shall be allowed to come within the limits of the
town of Opelousas without special permission from his employers, specifying
the object of his visit and the time necessary for the accomplishment of the
same….

Section 2. Be it further ordained, That every negro freedman who shall be
found on the streets of Opelousas after 10 o’clock at night without a written
pass or permit from his employer shall be imprisoned and compelled to work
five days on the public streets, or pay a fine of five dollars.

Section 3. No negro or freedman shall be permitted to rent or keep a house
within the limits of the town under any circumstances, and any one thus offend-
ing shall be ejected and compelled to find an employer or leave the town within
twenty-four hours….

Section 4. No negro or freedman shall reside within the limits of the
town of Opelousas who is not in the regular service of some white person
or former owner, who shall be held responsible for the conduct of said
freedman….

Section 5. No public meetings or congregations of negroes or freedmen
shall be allowed within the limits of the town of Opelousas under any circum-
stances or for any purpose without the permission of the mayor or president of
the board….

Section 6. No negro or freedman shall be permitted to preach, exhort, or
otherwise declaim to congregations of colored people without a special permis-
sion from the mayor or president of the board of police….

Section 7. No freedman who is not in the military service shall be allowed
to carry firearms, or any kind of weapons, within the limits of the town of Ope-
lousas without the special permission of his employer, in writing, and approved
by the mayor or president of the board of police….

Condition of the South, Senate Executive Document No. 2, 39 Cong., 1 Sess., pp. 92–93.
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Section 8. No freedman shall sell, barter, or exchange any articles of mer-
chandise or traffic within the limits of Opelousas without permission in writing
from his employer or the mayor or president of the board….

Section 9. Any freedman found drunk within the limits of the town shall
be imprisoned and made to labor five days on the public streets, or pay five dol-
lars in lieu of said labor.

Section 10. Any freedman not residing in Opelousas who shall be found
within the corporate limits after the hour of 3 P.M. on Sunday without a special
permission from his employer or the mayor shall be arrested and imprisoned and
made to work….

Section 11. All the foregoing provisions apply to freedmen and
freedwomen….

E. D. ESTILLETTE,
President of the Board of Police.
JOS. D. RICHARDS, Clerk.

Official copy:

J. LOVELL,
Captain and Assistant Adjutant General.

4. Congressman Thaddeus Stevens Demands a
Radical Reconstruction, 1867

…. It is to be regretted that inconsiderate and incautious Republicans should
ever have supposed that the slight amendments [embodied in the pending
Fourteenth Amendment] already proposed to the Constitution, even when in-
corporated into that instrument, would satisfy the reforms necessary for the se-
curity of the Government. Unless the rebel States, before admission, should be
made republican in spirit, and placed under the guardianship of loyal men, all
our blood and treasure will have been spent in vain. I waive now the question
of punishment which, if we are wise, will still be inflicted by moderate confis-
cations, both as a reproof and example. Having these States, as we all agree,
entirely within the power of Congress, it is our duty to take care that no injus-
tice shall remain in their organic laws. Holding them “like clay in the hands of
the potter,” we must see that no vessel is made for destruction. Having now no
governments, they must have enabling acts. The law of last session with regard
to Territories settled the principles of such acts. Impartial suffrage, both in
electing the delegates and ratifying their proceedings, is now the fixed rule.
There is more reason why colored voters should be admitted in the rebel States

Thaddeus Stevens, speech in the House (January 3, 1867), Congressional Globe, 39 Cong., 2 Sess., Vol. 37, pt. 1, 251–253.
This document can also be found in Radical Republicans and Reconstruction, ed. Harold M. Hyman (Indianapolis, Ind., and
New York: Bobbs-Merrill, 1967), 373–375.
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than in the Territories. In the States they form the great mass of the loyal men.
Possibly with their aid loyal governments may be established in most of those
States. Without it all are sure to be ruled by traitors; and loyal men, black and
white, will be oppressed, exiled, or murdered. There are several good reasons
for the passage of this bill. In the first place, it is just. I am now confining my
argument to negro suffrage in the rebel States. Have not loyal blacks quite as
good a right to choose rulers and make laws as rebel whites? In the second
place, it is a necessity in order to protect the loyal white men in the seceded
States. The white Union men are in a great minority in each of those States.
With them the blacks would act in a body; and it is believed that in each of
said States, except one, the two united would form a majority, control the
States, and protect themselves. Now they are the victims of daily murder.
They must suffer constant persecution or be exiled. The convention of South-
ern loyalists, lately held in Philadelphia, almost unanimously agreed to such a
bill as an absolute necessity.

Another good reason is, it would insure the ascendancy of the Union
party. Do you avow the party purpose? exclaims some horror-stricken dema-
gogue. I do. For I believe, on my conscience, that on the continued ascen-
dancy of that party depends the safety of this great nation. If impartial suffrage
is excluded in rebel States then every one of them is sure to send a solid rebel
representative delegation to Congress, and cast a solid rebel electoral vote.
They, with their kindred Copperheads of the North, would always elect the
President and control Congress. While slavery sat upon her defiant throne,
and insulted and intimidated the trembling North, the South frequently di-
vided on questions of policy between Whigs and Democrats, and gave victory
alternately to the sections. Now, you must divide them between loyalists,
without regard to color, and disloyalists, or you will be the perpetual vassals
of the free-trade, irritated, revengeful South. For these, among other reasons,
I am for negro suffrage in every rebel State. If it be just, it should not be de-
nied; if it be necessary, it should be adopted; if it be a punishment to traitors,
they deserve it.

But it will be said, as it has been said, “This is negro equality!” What is ne-
gro equality, about which so much is said by knaves, and some of which is be-
lieved by men who are not fools? It means, as understood by honest
Republicans, just this much, and no more: every man, no matter what his race
or color; every earthly being who has an immortal soul, has an equal right to
justice, honesty, and fair play with every other man; and the law should secure
him those rights. The same law which condemns or acquits an African should
condemn or acquit a white man. The same law which gives a verdict in a white
man’s favor should give a verdict in a black man’s favor on the same state of facts.
Such is the law of God and such ought to be the law of man. This doctrine does
not mean that a negro shall sit on the same seat or eat at the same table with a
white man. That is a matter of taste which every man must decide for himself.
The law has nothing to do with it.
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5. Thomas Nast Depicts Contrasting Views
of Reconstruction, 1866, 1869
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